ABSTRACT
Greco, 2013, p. 71). This authentic evidence of skill mastery is increasingly important in classrooms for students and the teachers of those students. Furthermore, Senemoglu (2007) found that motivational levels and academic achievement many very well influence the learning environment, which is an essential piece of the teaching puzzle. If learners are able to feel as if they have mastered a skill, they will then potentially perform better. That performance will lead to success and an overall sense of self-respect, self-worth, self-confidence, and the result is higher levels of self-esteem.
Teachers' Self-Efficacy
It is through the mastery teaching experience that classroom teachers are able to evaluate their ability to teach reading effectively. Teachers' self-efficacy becomes important in the context of high stakes testing and Every Student Succeeds Act (2015) coupled with more diverse classrooms in ethnicity and cognitive abilities. Plourde (2002) defines teaching efficacy as a belief in one's capability to teach successfully. That is, teachers who perceived themselves as efficacious will in turn be effective in handling classroom instruction and management. Guskey (1988) found that teachers with high self-efficacy beliefs were more likely to report that they embraced innovative techniques in the classroom, especially those linked to mastery learning goals.
The ability to work with struggling readers may require both pedagogical talent and the belief that one can support those struggling readers. Specifically, Linek et al. (1999) found that preservice teachers who worked with students for an extended period of time shifted from a less teacher centered view of teaching to a more student centered approach to teaching overtime. This literature supports the notion that theory can be implemented into practice if given the opportunity to do so. Real world experience helped preservice teachers to be more reflective about their teaching situations (Hedrick et al., 2000) , and led to higher levels of teacher self-efficacy (Parameswaran, 1998 ).
More specifically, teachers engaged in a practicum consisting of bi-weekly tutoring sessions provided an opportunity to engage in real world, one-on-one, autonomous teaching that allowed for focused instruction without the pressure of teaching an entire class. Worthy and Patterson (2001) found that reading tutors showed a shift in their concerns about meeting the individual needs of students once they worked one-on-one with students with reading disabilities. Additionally, teachers' abilities to individualize instruction improved after prolonged engagement, which in turn, improved self-efficacy and improved content knowledge.
If elementary school teachers, those who work most closely with students with reading difficulties and differences, are able to improve self-efficacy in their teaching, they can then improve instruction and positively impact student achievement.
Orton-Gillingham
Literacy is recognized as a basic human right, yet those who suffer from dyslexia find managing everyday literacy activities challenging. Dyslexia is a complex, languagebased learning disability. This disability affects language skills, specifically one's ability to read, write, and spell.
Defining dyslexia has been at the center of debate for many years, but for the purposes of this study, the definition was operationalized as, According to Rose and Zirkel (2007) , school districts are hesitant to provide OG instruction because it requires "intense one-on-one instruction, sometimes several hours a day, which may not be a feasible system due to budgetary and personal restraints" (p. 171). In reality, OG tutoring may be most effective in a private setting utilizing one-on-one instruction outside of brick and mortar schools. 
Design and Methodology
A case study design was utilized for this study that included data collection from a researcher-created pre and post survey and semi-structured interviews. Stake (2000) described case study methodology as researcher inquiry that examines in-depth a program, event, activity, process, or one or more individuals. For this case, the perceived selfefficacy of certified teachers employing Orton-Gillingham instruction with dyslexic children was investigated. By utilizing a case study design, the researcher was able to explore a phenomenon using multiple data sources through complex interventions, relationships, communities, or programs (Yin, 2003) .
Triangulation of data through semi-structured interviews, pre and post survey data, and current literature ensured credibility was achieved.
Participants
Fifteen classroom teachers enrolled in an Orton-Gillingham training program at a small, private university in the U.S. served as the participants for this study. All participants were certified teachers with teaching experience varying greatly. Five teachers had 0-3 years experience, four teachers had 4-6 years experience, six teachers had 7-10 years experience, and one teacher had 11 or more years experience. Six participants were certified reading specialists, four were certified as reading specilaists, and five were general education teachers in k-4 classrooms.
Participants took an eight week graduate level course that specifically taught the OG pedagogy. After successful completion of the course, participants began a one hundred hour practicum which required one-on-one tutoring with children identified as having dyslexia as per their Individualized Education Plan (IEP).
Instruments
The primary instrument was a survey created by the researcher that consisted of three sections measuring implementation in working with children diagnosed with dyslexia. All 15 tutors are certified teachers, working in various capacities and settings in k-12 education.
Confidence

Survey Results
Confidence can be separated into two categories, trait and state. Trait confidence is the feeling one has about their ability to perform a task or job. On the contrary, state confidence is defined as an "in the moment" or "right now" belief that one can perform a task or job (Vealey, 1986) .
Differentiating between the two is an important part in determining teachers' confidence levels in teaching children with dyslexia. It is imperative that teachers possessive trait confidence levels that extend beyond the here and now. Table 1 An increase in confidence levels in helping children become better readers, specifically dyslexic children, will help classroom teachers become better at dealing with specific issues in the regular classroom. May and Kundert (1996) posit that a lack of training can be an obstacle for teachers in dealing with any level of atypicality in students.
Moreover, Kalaian and Freeman (1994) found that selfconfidence levels had a significant impact on various aspects of teaching and self-confidence is one area that needs attention when training teachers. The data illustrates an increase in reading instruction confidence after participating in an eight week course and tutoring designed specifically to train teachers in using the OG method.
Interview Results
Data from semi-structured interviews with the fifteen teachers indicates that their confidence levels increased as a result of the OG tutoring. Two major themes emerged from the data; self-assurance and trusting one's intuition.
Teachers reported a sense of self-awareness and selfassurance after they were trained in specific pedagogical Achievement of the teacher is defined as their increase in confidence and self-efficacy, and student achievement can be measured by students' ability to read accurately and fluently.
Knowledge
Survey Results
Knowledge of content is a basis for learning and teaching.
Teachers' content knowledge positively affects curriculum implementation and pedagogy (Carr et al., 2000) and ultimately student achievement. Harlen and James (1997) posit that teachers cannot successfully guide students toward understanding if they themselves do not know.
Because of this, the survey measured participants' knowledge of strategies that can aid in the teaching of dyslexic children. 
Interview Results
Data collected from semi-structured interviews revealed Having the resources and skill set to aid in children's literacy development helped these teachers add tools to their teaching toolboxes. It is within these findings that classroom teachers can improve practice by improving confidence and self-efficacy to help students be successful.
Instruction
Survey Results
Instruction for dyslexic students is unique in that it is explicit and systematic. Work with phonology, semantics, sound- 
Interview Results
Data collected from semi-structured interviews revealed two themes emerged in reference to frequency of instructional implementation that included; less is more and nothing is a secret. Ten of the 15 teachers responded 
Implications
Universities have the responsibility to offer teacher training programs that will support and nurture teachers in their journey to be life-long learners. In this case, teachers sought knowledge to become better teachers of reading for children diagnosed with dyslexia. Measured by interviews and a pre/post survey, teachers' knowledge and confidence in utilizing the Orton-Gillingham method of reading instruction increased. Teachers higher self-efficacy will achieve at higher rates with more training and practice. Table 3 . Pre/Post Survey Data: Orton-Gillingham Scholars juvenile system have problems with reading or may have a reading disability. It is the job of educators to help children become the best that they can be in all they do. Reading is the foundation of all content areas, and teachers who are equipped to teach all children will make an impact on our future generations. Teachers with a sense of high selfefficacy will, in turn, teach students to the best of their ability.
A small step toward helping dyslexic children is through professional development and teacher training via programs such as Orton-Gillingham. When teachers are provided with training that can be immediately implemented in their classrooms, children will reap the rewards.
